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Abstract 
 

The aim of this study was to analyze the relationship between self-efficacy and 
entrepreneurial competencies, in the perception of students enrolled in the second to the 
eighth semesters of courses in Business Administration and Accounting Sciences. The 
Accounting Sciences students were studying in the evenings, while the Business 
Administration students were taking two courses; one in the mornings and one in the 
evenings.  

The theoretical background presents the two themes of investigation, and the data 
collection tools used. The statistical methods used were Anova and correlation analysis. 
Initially, the total values of the constructs were assessed, contrasting them by course, 
semester, gender, and whether or not the student had taken the discipline of Entrepreneurship. 

In the Anovas of the complete sample, it was confirmed that the male students felt 
more competent and self-effective. The fact of whether or not the students had taken the 
discipline of Entrepreneurship had a different effect on self-efficacy; among the students who 
took Business Administration in the mornings, no differences were found, but among those 
who took the course in the evenings, and Accounting Sciences graduates, those who were 
taking or had already taken the discipline considered themselves to be more effective.  

In the analysis of correlations, an association was found between the constructs, but 
the intensity with which it occurred differed, according to the course, and semester studied. In 
the Business Administration students who studied in the mornings, there were fewer 
correlations, while in the students who studied in the evenings, there were many significant 
correlations. However, the Business Administration students included in the survey were 
mainly in the seventh semester, while those of Accounting Sciences were in the eighth. 
Keywords: Entrepreneurship. Self-efficacy. Competencies. Higher Education. 
 

Introduction 
 

Corporate strategy presents numerous challenges, such as frequent changes that occur 
in the business environment. To face these challenges, and still thrive, it is necessary for 
managers and business owners to have attributes that place them ahead of the competition. 
Their competence is fundamental, because it is necessary to know how to recognize, interpret 
and implement strategies that, on one hand, will ensure the continuity of the company and on 
the other, provide competitive advantages. Given that environmental changes affect all 
organizations, those that are able to change their resource base and capabilities, to adjust to a 
new state, are the ones that will excel (Araújo et al., 2006). 

Rapid organizational adaptability is interpreted as a capacity or entrepreneurial 
orientation, which presupposes proactivity, innovation and risk taking. If the manager or the 
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owner is an entrepreneur, he or she will be able to identify market opportunities and develop 
his or her own vision of the business, even in situations where others can see nothing or very 
little. They also have energy, hope and a passion for what they do.  

There is no single definition of the term entrepreneurship, and various views have 
been proposed, since the concept was first defined by Schumpeter (1934) at the beginning of 
the 20th century. According to Schumpeter's concept, it corresponds to the act of taking risks 
and responsibilities in the design and implementation of a new business, or in the 
transformation of an existing business. This definition includes the idea of creative 
destruction, in relation to the process of change that accompanies radical innovations. In 
other words, for Schumpeter, entrepreneurship is an activity that alters the existing balance, 
with innovation being the main characteristic. 

Described by Gartner (1985) as the “creation of a new organization”, it also includes 
the understanding that entrepreneurship can involve the development of new visions and 
business methods for already-established companies. Thus, it can be applied to all types of 
organizations, including nonprofit institutions. It is clear, therefore, that entrepreneurial 
actions may be associated with either companies or individuals.  

In relation to entrepreneurial people, there is no single definition either. The most 
common approaches are those that consider the entrepreneur as an innovator, an intermediary 
in the market process, and a specialist in taking decisions. These approaches include 
characteristics and behaviors, a thematic axis studied by McClelland (1971). Based on the 
studies of this author, the study of entrepreneurial competencies emerged as a necessary 
condition for the success of entrepreneurial initiatives. 

There are many factors that can lead an individual to become an entrepreneur; 
according to McGee et al. (2009), they consist of a combination of personal attributes, 
experiences, features and context. The two dimensions responsible for the interest in 
entrepreneurialism, states Bird (1988), are individual domains and contextual variables. The 
contextual dimensions indicate that support and environmental influences have an impact on 
entrepreneurial intentions. As regards the individual domains, characteristics such as the 
tendency to take risks, and self-efficacy, together with the competencies and skills developed, 
influence entrepreneurial intentions (Zhao, Seibert & Hills, 2005).  

In this context, some studies have shown the importance of Bandura's Theory of Self-
Efficacy (1977) for the study of entrepreneurial conduct. It is a personality trait that affects 
the motivation to successfully perform tasks, or the degree of tolerance to face certain 
adverse situations and individual perception of the risk. Also according to Bandura (1977), 
individuals with higher self-efficacy are more capable of pursuing and persisting in a task 
than those who lack this attribute. Research among university students has shown that there is 
positive relationship between self-efficacy and entrepreneurial intention (Noble et al., 1999; 
Moriano et al., 2006). 

In the concept of Martinez and Salanova (2006), beliefs on efficacy are built based on 
judgments of the capacities possessed. Thus, people with the same abilities, but different 
beliefs based on them, may be successful or unsuccessful. Such judgments of self-confidence, 
according to Azzi and Polydoro (2006), may be related to specific domains, with perception 
of high self-efficacy in a given area and low in another. This led us to consider the 
importance of this personality trait, in order to benefit from the knowledge obtained. 

Based on this perspective, according to Cho (1998), education for entrepreneurship 
should provide students with knowledge, skills and motivation, which are essential conditions 
for launching a successful venture. In the author's view, if entrepreneurial talent were only 
innate and could not be created, then any education for entrepreneurship would lose its 
importance.  



Taking into account these views, and in view of the fact that higher education is one 
of the main vectors of a country’s socioeconomic and cultural development, teaching of 
entrepreneurship at university level takes on special significance, in view of the influence of 
the university on society. It is hoped, in a broad context, that higher education institutions, 
faced with the changes brought by globalization and its repercussions on the world of 
business, will not only seek to enhance their graduates’ employability, but will contribute to 
the learning of entrepreneurship.  

Therefore, this research among students of courses in Business Administration and 
Accounting Sciences at a nonprofit university in the Brazilian state of Santa Catarina whose 
curriculum includes a discipline in entrepreneurialism, will seek to answer the following 
question: How is entrepreneurial self-efficacy linked to entrepreneurial competencies in the 
graduates of these courses?  

The overall objective of this study is to analyze the relationship between these 
constructs, through the following specific goals: 

1) To measure entrepreneurial self-efficacy using the scale of De Noble, Jung and 
Ehrlich (1999); 

2) To measure entrepreneurial skills according to the model of Cooley (1990); and,  
3) To determine the associations between self-efficacy and entrepreneurial 

competencies. 
Studies of this type can make a significant contribution to teaching practices, seeking 

to guide actions in the field of higher education that will encourage the presence of 
entrepreneurs as future agents of change. Likewise, the results achieved, and their articulation 
with the theoretical framework, can allow actions to be planned that will contribute to the 
area of entrepreneurialism at other educational levels. 
 

Theoretical background 
 
Entrepreneurial self-efficacy  

The theory of self-efficacy has been applied, by some authors, to the study of 
entrepreneurial intention. Among them, Boyd and Vozikis (1994); Chen, Green and Crick 
(1998); Noble, Jung and Ehrlich, (1999) demonstrated the existence of a positive relationship 
between these two constructs.  

Other studies have suggested that positive self-efficacy is related to persistence, 
dedication and the satisfaction of the actions carried out (Salanova et al. 2001). The studies of 
Zhao et al. (2005) suggest that individuals who choose to become entrepreneurs have high 
entrepreneurial self-efficiency. Thus, the individual's belief that they will be successful in 
launching a venture, according to McGee et al. (2009) is a very important variable, because it 
is a strong predictor of entrepreneurial intentions. 

To study entrepreneurial behavior, Markman, Blakin and Baron (2002) indicate that 
they consider effectiveness in a broad, general sense, while other authors, such as Chen et al. 
(1998), use scales. In 1999, Noble, Jung and Ehrlich developed the Entrepreneurial Self-
Efficacy (ESE), validated for Spanish by Moriano, Palaci and Morales (2006). Comprised of 
twenty-three items, with a five-point scale, this instrument contains the main tasks that an 
entrepreneur must develop in order to succeed in their own business, the most notable ones 
being:  

1) The development of new products and market opportunities: this refers to a series 
of skills related to recognizing opportunities. This dimension, for various authors, is 
considered essential for the success of a new business (Chen et al., 1998; Krueger Jr. et al., 
2000);  



2) Being innovative: focusing on the individual's capacity to stimulate creativity, 
initiative and the responsibility of people with whom the entrepreneur works (Kumar & 
Uzkurt, 2010);  

3) Defining the goals of the business: this dimension is essential, because if an 
individual is unable to establish the primary goal, he or she probably will have no motivation 
to start their own business;  

4) Human resources: the ability to attract and retain competent people in the creation 
of a new company;  

5) Relationships with investors: using social networks to establish contacts, and also 
searching for the best way to obtain the capital needed to start one's business; and, 

6) Dealing with unexpected changes: relates to knowing how to work in uncertainty. 
On the other hand, studies with university students have confirmed that there are 

arguments about the positive impact of entrepreneurship education on self-efficacy and 
entrepreneurial intentions. In this regard, new alternatives have emerged in the study of 
entrepreneurship and its relationship with the self-efficacy. For example, the inclusion of self-
regulation (Bandura, 2012) has led to a proposed model with this vision by Pihie and Bagheri 
(2013), which has also been tested among university students.  
 
Entrepreneurial competencies 

In the 1960s and 1970s, McClelland conducted several studies on the term 
competences, which in the subsequent decade, was explored by Boyatzis (1982) in the 
managerial context, arguing that these are true aspects linked to human nature. They are 
observable behaviors that largely determine the return for the organization.  

Taking this same approach, Spencer and Spencer (1993) argued that competency 
refers to the intrinsic characteristics of the individual that influence and serve as a point of 
reference for the individual's performance in the work environment. Complementing the 
studies of Spencer and Spencer, which were begun several years earlier, the studies of Cooley 
(1990) emphasized that competency is manifested through actions in which there is delivery, 
and not just a store of knowledge, skills and attitudes.  

According to Zarifian (2001), to be identified and understood, the individual's 
competency needs to be observed in action. How the subject articulates their resources to 
cope with situations at work and in their personal life results in the expression of the 
competency. For Le Boterf (2003) competency is assuming responsibilities when faced with 
complex work situations, seeking to deal with new, surprising or unique events. Fleury 
(2002), agreeing with Cooley, alters the structure given by Le Boterf, emphasizing that a 
competency is a responsible and recognized knowledge of how to act, which involves 
mobilizing, integrating, and transferring knowledge, resources, and skills that add economic 
value to the organization and social value to the individual.  

Paiva Jr. et al. (2006) consider that competencies are necessary at group, individual, 
organizational and societal levels, and that the entrepreneurial competencies reflect effective 
actions of the manager of the entrepreneurial profile, falling into the category of individual 
level. Previously, Fleury and Fleury (2004) had already identified that competencies, at both 
organizational and individual levels, are labor-intensive, creative tasks, and can be a factor of 
competitive advantage in the market.  

In the organizational context, individual competencies, among other benefits, must be 
considered as sources of innovation, knowledge transfer, mobilization of people, and 
learning, as well as adding economic and social and economic value to the organization. 
Thus, competency management is an advanced form of managing people and enterprises, in 
which the organizational challenge is to transform individual competencies into competitive 
advantage. In view of this, it can be seen that the entrepreneurial actions are associated with 



competencies, as they represent the capacity for network relationships, management capacity, 
the sense of identifying opportunities, positioning in conjunctural scenarios, and commitment 
to individual interests and those of the company (Mamede & Moreira, 2005). 

In studies on entrepreneurship, there has always been interest in identifying 
entrepreneurial competencies and thereby relating them to various aspects of entrepreneurs 
and the businesses they develop. Zarifian (2001) argues that competencies are needed at 
various levels, but that entrepreneurial competencies, in particular, reflect effective actions of 
the manager of the entrepreneurial profile. Studies among university students have confirmed 
that the values and competencies play an important role in entrepreneurial intention, with 
competencies being perceived as more important (Liñán, 2008).  

To develop research on this topic, several classifications have been created. Among 
those that exist, the researchers chose, in this study, to use that of Lizote (2013), which is 
based on the work of Cooley (1990). That study highlights ten characteristics of 
entrepreneurial behaviors, gathered into three groups: realization group, planning group, and 
power group. Its measurement uses thirty indicators, three for each competency. 
 

Material and methods 
 

The data for this research were gathered from students taking courses in Business 
Administration and Accounting Sciences, at a Private nonprofit university Community in the 
Brazilian state of Santa Catarina. For this, a survey was carried out, through a self-
administered questionnaire with students enrolled in the second to eighth semesters. For the 
Business Administration course, undergraduates studying in the mornings and evenings were 
included. The Accounting Sciences students were studying in the evenings, as the course is 
taught during this time. 

The data collection tool was organized in three blocks. The first gathered the 
following data on the respondents: course, semester studied, semester enrolled in, whether the 
student had taken, or was taking the discipline of entrepreneurship, and the student's gender. 
The second block was composed of 23 items, according to the “Entrepreneurial Self-
Efficacy” scale of Noble et al. (1999). As in the original proposal, validated in Spain by 
Moriano et al. (2006), we used a 5-point Likert scale, which ranges from “completely 
incapable” (1) to “completely capable” (5). The values attributed by respondents were 
analyzed summatively, i.e. with a single score measuring total entrepreneurial self-efficacy 
(ET), and also based on the six subscales of the tool: 1) SE1: development of products and 
market opportunities; 2) SE2: construction of an environment of innovation; 3) SE3: 
definition of the main objective of the business; 4) SE4: development of key human resources 
for the company; 5) SE5: establishing a relationship with possible inverters; and, 6) SE6: 
capacity to deal with unforeseen changes. 

In the third block, according to the proposition of Cooley (1990) and used by Lizote 
(2013), responses to ten entrepreneurial skills were obtained, grouped into three sets. In the 
realization set, five were included: 1) BOI: seeking opportunities and initiatives; 2) CRC: 
running calculated risks; 3) EQE: demand for quality and efficiency; 4) PER: persistence; 
and, 5) COM: commitment. In the planning set, three competencies were considered: 1) BDI: 
seeking information; 2) EDM: establishing goals; and, 3) PMS: planning and systematic 
monitoring. Finally, in the power set, there are two groups: 1) PRC: persuasion and a network 
of contacts; and, 2) IAC: independence and self-confidence. These ten competencies were 
measured with thirty items, considering three assertions for each one. The respondents were 
asked to attribute a value to the items on a five-point scale. Subsequently, the three scores are 
totaled to obtain a single value for each competency, and the total value of the ten 
competencies (CEmpr) was also recorded. 



A total of 568 students answered the questionnaire, forming the initial database, 
which was organized in a spreadsheet for preliminary analysis, according to the 
recommendations of Hair Jr. et al. (2009). We identified 18 questionnaires in which the 
competencies section had not been filled out, and which were therefore were discarded. In 
another 8, the missing data was more than 15%, and so they too were eliminated from the 
database, leaving 542 respondents. The total number of missing items data was 128, 
corresponding to 40 in the self-efficacy block, and 88 in the competencies block. The 
maximum quantity of items left blank by one respondent was four, which occurred with six 
students. As the quantity of missing data was very small in relation to the maximum allowed 
of 10% (Hair Jr. et al., 2009) and considering that the missing data were not associated with 
any pattern, it was decided to fill in the empty cells with the mean value of the corresponding 
indicator. There were no spelling errors, and 71 outliers were detected; 19 in the self-efficacy 
block, and 52 in the competencies block, but as they were not related to certain respondents, 
it was decided to keep them in the sample. In This way the final database was composed of 
542 students, distributed as follows: 119 on the course in Business Administration in the 
mornings, 225 in the evenings, and 198 in Accounting Sciences. 

As the data were obtained using five-point Likert scales, calculations of skewness and 
kurtosis were performed, as according to Hair Jr. et al. (2009), the use of these measurements 
enables the normality of distribution to be evaluated. Finney and DiStefano (2006) state that 
data with coefficients of up to 2 for skewness and up to 7 for kurtosis, in absolute value, may 
be considered almost normal. All the distributions, i.e. the summations of total self-efficacy 
and its subscales, and of the ten competencies, are within the values considered acceptable 
limits.  

The statistical methods used were analysis of variance (Anova) and analysis of linear 
correlations. For the ANOVAs, information given by the students in the first block was used 
as a category predictor, and the dependent variables were the total self-efficacy scale and the 
sum of the score given for all the competencies. Correlation analyzes were performed for the 
students in their year, i.e. seventh and eighth semesters of the courses. The correlations 
between self-efficacy were evaluated, expressed by the full scale and the six subscales, and 
the entrepreneurial competencies were measured individually and by the full scale. A 
significance of 5% was considered in all cases. 
 

Results 
 

An initial result to be presented, in the light of the analyses performed, is shown in 
Table 1, which shows the values of skewness and kurtosis for the data of the summations of 
the full scale and the subscales of self-efficacy declared by the respondents and of the 
summations of the three items measuring each of the ten competencies considered, as well as 
their sum total. It can be observed that all the values are within the ranges proposed by 
Finney and DiStefano (2006) for these two descriptive measures, therefore, the distributions 
should be considered almost normal, analysis of variance to be carried out. In addition it 
should be noted that the Anova with one dependent variable is very robust to the violation of 
normality and homoscedasticity (Harris, 1975). 

The ANOVAs performed with the complete sample, using course, semester, semester 
or participation in the discipline of entrepreneurship as a predictor and the full scales for self-
efficacy (ET) and the sum of the competencies as dependent variables (CEmpr) showed no 
significant differences for any of the simultaneous comparisons. However, when using 
gender both for ET and for CEmpr, men had higher mean values than women.  
 



Table 1 - Mean values, standard deviation, skewness and kurtosis of the total sample for self-
efficacy  and for the entrepreneurial competencies . 

 
 
Legend: Self-efficacy - ET: full scale; IF: subscales. Entrepreneurial competencies - BOI: search for 
opportunities and initiatives, CRC: taking calculated risks, EQE: demand for quality and efficiency, PER: 
persistence, COM: commitment, BDI: search for information, EDM: establishing goals, PMS: planning and 
systematic monitoring, PRC: persuasion and a network of contacts, IAC: independence and self-confidence, and 
CEmpr: Sum of the ten competencies. 
 

The analyses were then carried out by course and for the Business Administration 
students who studied in the mornings, and there were no differences between the mean values 
of the full scale for self-efficacy or the competencies, when semester, participation in the 
discipline or gender were used as predictor, In the case of Business Administration students 
who attended the course in the evenings, differences occurred in the simultaneous 
comparisons of ET and CEmpr when using semester as a predictor. In the paired 
comparisons, using the Tukey test, the students of the 3rd and 5th semesters felt more self-
effective than those enrolled in the 7th semester and those of the 2nd semester, with more 
competence than those in the 7th semester. The other difference found in this course was for 
total self-efficacy when participation in the discipline of entrepreneurship was used as a 
predictor. The students who had not participated were more self-effective. This relationship is 
contrary to what happens for the course in Accounting Sciences, as the students who consider 
themselves more self-effective are those who have already participated or are participating in 
this discipline. For the students of this course, differences still occur when gender is used as a 
predictor. For both total self-efficacy and the entrepreneurial competencies, men had 
statistically higher averages.  

The results obtained by means of ANOVAs performed for each course, with the total 
values for self-efficacy or entrepreneurial skills, indicate that the student’s behaviors differ, 
although this was not observed when are the data for the complete sample were processed. To 
make the comparisons more homogeneous, students in the final year were selected, in the 
seventh and eighth semesters, who had already taken or were taking the discipline of 
entrepreneurship. For each course evaluated, the correlations were evaluated between the 
self-efficacy, measured by the full scale and the six subscales, and the competencies, 
measured by the total score and individually. 

For the students of the course in Business Administration taught in the mornings, a 
small number of significant associations were observed. In the seventh semester, as shown in 
Table 2, the full scale for entrepreneurial self-efficacy (ET) did not correlate with any 



competence, or with its total value (CEmpr). The latter correlated with the subscale 
“establishing a relationship with possible investors” (SE5). The other correlations found were 
between the competence planning and systematic monitoring (PMS) and the same subscale 5, 
and persuasion and a network of contacts (PRC) with “construction of an environment of 
innovation” (SE2). 
 
Table 2 – Business Administration Course morning, seventh semester: correlations between 
Self-efficacy and Entrepreneurial Competencies.  

 
Legend: Identifiers as in Table 1. 
 

With the students of the eighth semester, the number of associations with significance 
was also small, as shown in Table 3, with the relationship between the total value of the 
competences and the same subscale being maintained. And, in the case of the full scale 
for self-efficacy, no correlation was found with the competence “seeking opportunities and 
initiatives” (BOI). 
 
Table 3 – Business Administration Course, morning, eighth semester: correlations between 
Self-efficacy and Entrepreneurial Skills. 

 
Legend: Identifiers as in Table 1. 
 

This competency was also correlated with “develop of products and market 
opportunities” (SE1), “definition of the main objective of the business” (SE3) and 
“development of key human resources for company” (SE4). The competence demand quality 
and efficiency (EQE), in turn, was associated with SE3.  

In the case of the Business Administration students studying in the evenings, there 
were a high number of significant associations for the seventh semester, as shown in Table 4. 
Thus, entrepreneurial competencies, measured by their total value (CEmpr) was correlated 
with the full scale for self-efficacy (ET) and all its subscales. ET, in turn, only showed no 



relationship with significance for three competencies: persistence (PER), commitment 
(COM) and establishment of goals (EDM). These same three competencies were the ones that 
had the least association with the subscales for self-efficacy. 
 
Table 4 - Administration Course, evenings, seventh semester: correlations between Self-
efficacy and Entrepreneurial Skills. 

 
Legend: Identifiers as in Table 1. 
 

Observing the relationships between the two constructs for the eighth semester, it was 
found that their number decreased substantially (Table 5). The relationship between 
competencies and self-efficacy measured by the total value remains, but CEmpr ceases to 
have a significant correlation with the subscales “construction of an environment of 
innovation” (SE2), “establishment of relationships with possible investors” (SE5) and “ability 
to deal with unforeseen changes” (SE6). As regards the full scale for self-efficacy, it was 
found that it only maintained significance with three individual competencies: taking 
calculated risks (CRC), demand for quality and efficiency (EQE), and planning and 
systematic monitoring (PMS), which were the only ones to have associations with some 
subscales. 
 
Table 5 - Administration Course, evenings, eighth semester: correlations between Self-
efficacy and Entrepreneurial Skills. 

 Legend: Identifiers as in Table 1. 
 

The correlations between the constructs for the course in Accounting Sciences, also 
with classes in the evenings, indicate an opposite relationship to the one described for the 
course in Business Administration. In this case, it was the seventh semesters that exhibited 
few associations between the constructs, as shown in Table 6. Thus, the sum total of the 



scores for competences (CEmpr) had a significant correlation only with “construction of an 
environment of innovation” (SE2) and the full scale for self-efficacy relates to just three 
competencies: running calculated risks (CRC), planning and systematic monitoring (PMS) 
and persuasion and a network of contacts (PRC). These three competencies, in turn, were 
correlated with some of the subscales. Thus, CRC correlated with the three subscales 
“defining the main objective of the business” (SE3), “establishing a relationship with possible 
investors” (SE5) and “ability to deal with unforeseen changes” (SE6). The competence PMS 
was correlated with “construction of an environment of innovation” (SE2) and PRC with 
“product development and market opportunities” (SE1), with SE2 and SE3 and “development 
of key human resources for the company” (SE4). 
 
Table 6 - Course in Accounting Sciences, seventh semester: correlations between Self-
efficacy and Entrepreneurial Skills. 

 
Legend: Identifiers as in Table 1. 
 

On the other hand, when the associations were calculated for the eighth semester, the 
total score for competencies (CEmpr) had significance with the full scale (ET) and with all 
the subscales for self-efficacy, as shown in Table 7. The total scale for self-efficacy, 
meanwhile, only showed no significant correlation with establishing goals (EDM), which is 
the competency that only had an association with the subscale “ability to deal with 
unforeseen changes” (SE6). 
 
Table 7 - Course in Accounting Sciences, eighth semester: correlations between Self-efficacy 
and Entrepreneurial Skills. 

 
Legend: Identifiers as in Table 1. 
 



Besides EDM, other competencies also showed a lack of association with some of the 
subscales. Thus, running calculated risks (CRC), search for information (BDI), planning and 
systematic monitoring (PMS), persuasion and a network of contacts (PRC) and independence 
and self-confidence (IAC) were the ones in this condition, as shown in Table 7. 
 

Final Considerations 
 

On various occasions, it has been recommended that entrepreneurial spirit be 
promoted in the context of higher education, enabling students, on graduation, not only to 
focus on looking for a job, but also to be capable of creating them (UNESCO, 1998) The 
Regional Conference on Policies and Strategies for the Transformation of Higher Education 
in Latin America and the Caribbean had already declared, after the meeting in Havana in 
1996, the need to introduce teaching methods based on learning, with the aim of producing 
students who learn to learn and how to take initiatives (UNESCO, 1998).  

Therefore, it is important to analyze the relationships between some antecedents of 
entrepreneurial action, of which self-efficacy and entrepreneurial skills are addressed in this 
study. Both constructs have been associated with entrepreneurial intentions, as in the studies 
of Boyd and Vozikis (1994), Noble et al. (1999), Moriano et al. (2006) on self-efficacy, or 
those of Liñán (2008) and Kakkonen (2011) on competencies. The present study considers 
students of two courses in the area of applied social sciences whose curriculum includes the 
discipline of entrepreneurship: Business Administration and Accounting Sciences.  

Based on the results, some revelations can be highlighted, thrown up by the survey 
with the university students. The first observation is the existence of a positive relationship 
between self-efficacy and entrepreneurial skills. That is to say, when the self-efficacy that 
students manifest is high, the competencies are also high, and vice versa, if the competencies 
are low, so too will perceived self-efficacy be low. This evidence was found both for the 
Business Administration and the Accounting Sciences students, in the analysis of data for 
students enrolled in the seventh or eighth semesters. However, when the courses were 
analyzed individually, this relationship was more intense when the students also worked, i.e. 
those who studied at night.  

However, the correlation between self-efficacy, measured by the full scale or by 
subscales, and the ten entrepreneurial competencies, taken individually or together, occurs 
differently, depending on the evening course considered. It is observed that the Business 
Administration students in the seventh semesters showed many significant correlations, while 
the Accounting Sciences students showed few correlations. For the eighth semesters, the 
situation is reversed, with few correlations for Business Administration and many for the 
students of Accounting Sciences. This result is thought to be associated with the teaching 
curriculum of the discipline of Entrepreneurship.  

From a general perspective, the fact that the student is taking, or took the discipline of 
entrepreneurship can act as a moderator of beliefs, by providing the opportunity for the 
student be closer and “experience” the reality of the business world. It should be noted that 
the main focus of the discipline is different in these courses. While the treatment is 
comprehensive in Administration, the various areas and qualifications in Accounting 
Sciences are more focused. Thus, the students in the eighth semester, whose inclusion in the 
labor market is already more defined, should be more closely identified with one of the 
possible areas of employment, and therefore, the motivator effect the discipline is presumed 
to have will be used to better advantage when the focus is less dispersed. 

This view is supported by an interpretation of Tables 4 and 7, which shown when the 
students have more correlations between the constructs analyzed. Based on their analyses, it 
is seen that undergraduates of the seventh semester of Business Administration exhibit 



significant correlations for two subscales of self-efficacy with all the ten competencies, i.e., 
with the three sets into which the model of Cooley (1990) groups them: realization, planning 
and power. The subscales are the one that evaluates the definition of main business objective 
(SE3) and the one that relates to the construction of an environment of innovation (SE2), 
which can be associated with a phase of definitions regarding their future career. 

Considering the students of the eighth semester of Accounting Sciences, it is found 
that the realization sets of the competencies (search for opportunities and initiatives; running 
calculated risks; demand for quality and efficiency; persistence; and, commitment) and power 
(persuasion and a network of contacts, and independence and self-confidence) are linked with 
entrepreneurial self-efficacy, i.e. they declare themselves to be self-effective in a way that is 
associated with their own competencies for the execution of the work to be carried out, 
which, it is hoped, will occur when their job option is defined. 

The analysis of variance, in turn, offers more effective support for the planning of 
teaching practices, for the planning of teachers, both at the level of individual courses and at a 
higher level, such as the Center for Applied Social Sciences or something equivalent, such as 
the organization of the university institution. From a general perspective, for the complete 
sample, it is confirmed that the male students feel more self-effective, and with more 
competencies, than their female counterparts. However, this condition is only observed in 
Accounting Sciences when the ANOVAs are done individually for each course. This 
corroborates with what was pointed out by Wilson et al. (2007), who suggest that 
entrepreneurship may still be perceived as a male-dominated field.  

Another relevant aspect is how the fact whether the student has taken, or is taking the 
discipline in Entrepreneurship influences self-efficacy. In the Business Administration 
students who study in the mornings, it did not cause any differences, while among those who 
study of night, those who had not yet taken the course felt more self-effective, and the 
graduates of Accounting Sciences, those who considered themselves to be more self-effective 
were those who had already taken or were currently taking discipline. These findings provide 
important information for the definition of pedagogical guidelines at the corresponding level 
since, as is suggested in the literature on the topic, there are significant positive relationships 
between education and entrepreneurial activity (Raposo & Paço, 2011), although some 
changes to the education system may necessary (Lautenschläger & Haase, 2011).  

We therefore believe that studies of this nature are important for improving teaching 
practice, as they enable diagnosis as the basis for defining the strategies needed to achieve a 
higher education that is focused not only on the future employability of graduates, but that 
also contributes to entrepreneurial learning. In this regard, new alternatives for the study of 
entrepreneurship and its relationship with the self-efficacy, such as the inclusion of self-
regulation (Bandura, 2012), have led to the development of new models with this vision, such 
as the one proposed by Pihie and Bagheri (2013). In view of this, the need for continuity and 
further studies is suggested, to improve the understanding of the results of self-efficacy and 
entrepreneurial competence among Brazilian university students. Not only with the subject in 
itself, but also in relation to the positive relationship found with the discipline of 
entrepreneurship, and the teaching of entrepreneurship in academic education as a whole. It is 
also recommended that similar studies be carried out simultaneously, in other courses of the 
same university, and in other types of higher education institutions. 
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